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Introduction	  
Research	  Review	  	   Research	  shows	  that	  there	  is	  a	  disparity	  in	  the	  amount	  of	  literary	  resources	  available	  to	  children,	  with	  socioeconomically	  disadvantaged	  children	  having	  limited	  availability	  to	  a	  variety	  of	  literacy	  materials	  compared	  to	  that	  of	  socioeconomically	  advantaged	  children	  (Neuman	  &	  Celano,	  2001).	  Results	  from	  Neuman	  and	  Celano’s	  study	  showed	  that	  children	  from	  middle-­‐income	  neighborhoods	  were	  likely	  to	  be	  deluged	  with	  a	  wide	  variety	  of	  reading	  materials;	  however,	  children	  from	  poor	  neighborhoods	  would	  have	  to	  aggressively	  and	  persistently	  seek	  them	  out	  (Neuman	  &	  Celano,	  2001).	  Therefore,	  in	  this	  study,	  we	  attempt	  to	  arrange	  a	  source	  for	  children	  of	  low	  socioeconomic	  status	  by	  providing	  them	  access	  to	  reading	  materials	  at	  no	  cost	  and	  in	  a	  convenient	  location	  to	  determine	  if	  this	  source	  will	  be	  taken	  advantage	  of	  by	  low	  socioeconomic	  families	  unable	  to	  provide	  books	  for	  their	  children	  and	  help	  to	  increase	  literacy	  skills.	  	  
Summer	  Reading	  
The	  Summer	  Reading	  Gap	  	   Summer	  after	  summer,	  the	  summer	  reading	  gap,	  which	  is	  generally	  tested	  by	  means	  of	  reading	  achievement	  tests,	  between	  high	  socioeconomic	  status	  children	  and	  low	  socioeconomic	  status	  children	  continues	  to	  prevail	  (Roman,	  Carran,	  &	  Fiore	  2010).	  The	  best	  predictor	  of	  summer	  loss	  or	  summer	  gain	  is	  whether	  or	  not	  a	  child	  reads	  during	  the	  summer	  and	  the	  best	  predictor	  of	  whether	  or	  not	  a	  child	  has	  this	  summer	  loss	  or	  summer	  gain	  is	  dependent	  on	  whether	  or	  not	  he	  or	  she	  has	  access	  to	  reading	  materials	  (Franzen	  &	  Allington,	  2003).	  Generally,	  children	  of	  lower	  socioeconomic	  status	  families	  are	  going	  to	  have	  limited	  access	  to	  books.	  Evidence	  shows	  in	  fact	  that	  children	  of	  economically	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underprivileged	  families	  have	  finite	  access	  to	  books	  in	  the	  schools	  they	  are	  attending,	  the	  neighborhoods	  they	  live	  in,	  and	  their	  homes	  in	  general	  (Allington,	  Guice,	  Baker,	  Michelson,	  &	  Li,	  1995;	  Constantino,	  2005;	  Fryer	  &	  Levitt,	  2002;	  Heyns,	  1978;	  McGill-­‐Franzen,	  Lanford,	  &	  Adams,	  2002;	  Neuman,	  1986;	  Neuman	  &	  Celano,	  2001).	  Reading	  performance	  typically	  declines	  by	  an	  average	  of	  three	  months	  between	  the	  months	  of	  June	  and	  September,	  when	  children	  are	  out	  of	  their	  primary	  learning	  settings	  for	  the	  summer.	  This	  three	  month	  reading	  gap	  that	  these	  children	  are	  developing	  will	  eventually	  turn	  into	  a	  two-­‐year	  reading	  gap	  by	  the	  time	  the	  child	  reaches	  middle	  school	  (Franzen	  &	  Allington,	  2003).	  	  
Summer	  Setback	  	   It	  is	  known	  that	  many	  children	  who	  are	  not	  involved	  in	  any	  form	  of	  summer	  reading	  are	  at	  higher	  risk	  for	  lower	  standardized	  test	  scores	  as	  well	  as	  the	  risk	  of	  failing	  their	  current	  grade	  level	  over	  a	  period	  of	  time	  (Franzen	  &	  Allington,	  2003).	  Downey,	  von	  Hippel,	  and	  Broh	  (2004)	  analyzed	  data	  from	  an	  Early	  Childhood	  Longitudinal	  Study.	  Their	  work	  found	  that	  compared	  to	  students	  from	  middle	  to	  high	  socio-­‐economic	  status,	  children	  from	  low	  SES	  homes	  begin	  to	  demonstrate	  much	  lower	  reading	  ability	  during	  the	  elementary	  school	  years.	  After	  studying	  the	  data	  of	  achievement	  among	  economically	  higher	  and	  lower	  sixth	  grade	  students	  from	  New	  York	  City	  Public	  Schools.	  Hayes	  and	  Grether	  (1983),	  found	  that	  80%	  of	  the	  reading	  gap	  that	  existed	  was	  in	  fact	  due	  to	  summer	  setback	  and	  lack	  of	  access	  to	  books	  amongst	  these	  children.	  R.L.	  Alexander,	  2007,	  reported	  findings	  that	  addressed	  summer	  set	  back	  in	  terms	  of	  achievement	  over	  a	  span	  of	  time	  from	  children	  who	  were	  entering	  first	  grade	  all	  the	  way	  up	  until	  age	  twenty-­‐two.	  It	  was	  found	  that	  by	  the	  time	  these	  children	  reached	  the	  ninth	  grade,	  socioeconomic	  advantaged	  and	  disadvantaged	  children	  were	  on	  different	  school	  track	  paths	  for	  later	  on	  education,	  such	  as	  finishing	  high	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school,	  or	  going	  on	  to	  a	  four	  year	  college.	  After	  observing	  these	  differences	  in	  school	  track	  paths,	  it	  was	  determined	  that	  these	  differences	  traced	  back	  to	  the	  children’s	  learning	  environments	  over	  their	  elementary	  school	  summers	  as	  well	  as	  their	  lack	  of	  access	  to	  books	  outside	  of	  school.	  Each	  of	  these	  studies	  confirm	  that	  it	  is	  more	  than	  likely	  that	  summer	  setback	  and	  lack	  of	  access	  to	  books	  does	  in	  fact	  cause	  a	  gap	  in	  reading	  achievement	  amongst	  low	  socioeconomic	  children	  compared	  to	  those	  classified	  as	  middle	  to	  high	  socioeconomic	  status	  children.	  	  
Summer	  Reading	  Opportunities	  
	   In	  a	  study	  conducted	  by	  Cooper,	  Charlton,	  Valentine,	  and	  Muhlenbruck	  (1996)	  the	  team	  attempted	  to	  answer	  the	  question,	  “What	  are	  the	  overall	  effects	  of	  summer	  school	  on	  children	  and	  adolescents?”	  Research	  on	  summer	  learning	  opportunities	  was	  found	  to	  date	  back	  to	  the	  1950’s	  when	  educators	  realized	  that	  summer	  schools	  could	  furnish	  opportunities	  to	  remediate	  or	  prevent	  learning	  deficits	  amongst	  school-­‐aged	  children	  (Austin,	  Rogers,	  &	  Walbesser,	  1972).	  A	  research	  project	  conducted	  by	  Cooper	  et	  al	  (1996),	  helped	  open	  the	  eyes	  of	  educators	  on	  the	  summer	  setback	  amongst	  elementary	  and	  middle	  school	  aged	  children.	  The	  research	  conducted	  suggested	  that	  on	  average,	  children’s	  standardized	  test	  scores	  were	  at	  least	  one	  month	  lower,	  if	  not	  more,	  when	  they	  returned	  to	  school	  in	  the	  fall	  compared	  to	  their	  spring	  test	  scores.	  These	  researchers	  then	  tossed	  in	  the	  factor	  of	  the	  children’s	  family’s	  socioeconomic	  status	  into	  the	  research.	  The	  most	  drastic	  differences	  between	  scores	  were	  found	  in	  the	  reading	  portion	  of	  these	  standardized	  test	  scores,	  specifically	  amongst	  children	  belonging	  to	  families	  with	  low	  SES.	  It	  was	  noted	  that	  income	  differences	  amongst	  parents	  affected	  their	  child’s	  reading	  development	  over	  the	  course	  of	  the	  summer	  in	  a	  negative	  manner	  (Cooper	  et.	  al,	  1996).	  Also,	  lower	  income	  was	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shown	  to	  lead	  to	  less	  practice	  reading	  and	  a	  set	  back	  in	  the	  development	  of	  reading	  skills	  over	  the	  summer.	  This	  category	  of	  lower	  SES	  children	  was	  shown	  to	  decrease	  reading	  skills	  outside	  of	  summer	  as	  well.	  More	  books	  and	  reading	  materials	  were	  available	  to	  children	  of	  middle	  class	  families	  (Cooper	  et.	  al,	  1996).	  	  	   In	  Allington’s	  summer	  reading	  setback	  among	  economically	  disadvantaged	  elementary	  students	  experiment,	  852	  students	  from	  17	  high	  poverty	  schools	  were	  randomly	  selected	  to	  receive	  books	  of	  their	  choice	  over	  a	  3	  year	  time	  frame.	  Randomly	  selected	  were	  478	  students	  who	  received	  no	  books	  over	  the	  summer,	  which	  served	  as	  the	  control	  group.	  The	  children	  of	  lesser	  economically	  disadvantaged	  families	  qualified	  for	  this	  category	  based	  on	  their	  eligibility	  for	  free-­‐or	  reduced-­‐price	  meals	  (Allington,	  McGill-­‐Franzen,	  Camilli,	  Williams,	  Graff,	  Zeig,	  Zmach,	  &	  Nowak,	  2010).	  The	  goal	  of	  this	  study	  was	  to	  ensure	  that	  poor	  children	  had	  easy	  access	  to	  books	  for	  voluntary	  summer	  reading	  (Allington	  et	  al,	  2010).	  Eighty-­‐nine	  percent	  of	  the	  students	  participating	  were	  either	  African	  American	  or	  Hispanic	  while	  only	  5%	  of	  participants	  were	  Caucasian,	  all	  of	  which	  had	  just	  completed	  the	  first	  or	  second	  grade	  (Allington	  et	  al,	  2010).	  Before	  each	  summer	  the	  participants	  attended	  a	  book	  fair	  where	  they	  would	  select	  15	  books	  from	  four	  broad	  categories:	  pop	  culture,	  series	  books,	  culturally	  relevant,	  and	  curriculum	  relevant;	  each	  student	  would	  then	  receive	  12	  of	  the	  15	  books	  they	  had	  chosen	  to	  take	  home	  with	  them	  over	  the	  summer.	  	  After	  each	  summer,	  participants	  were	  given	  a	  shortened	  version	  of	  the	  Literacy	  Habits	  Survey,	  which	  asked	  questions	  about	  summer	  reading	  activity,	  access	  to	  books,	  and	  home	  reading	  support.	  Each	  treatment	  group	  participant	  received	  a	  12	  page	  summer	  reading	  log,	  one	  page	  for	  each	  book	  selected,	  that	  asked	  the	  participant	  to	  rate	  each	  book	  read	  on	  perceived	  difficulty	  and	  interestingness.	  A	  majority	  of	  each	  page	  was	  left	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blank	  in	  order	  for	  the	  participant	  to	  draw	  a	  picture	  of	  their	  favorite	  part	  of	  the	  book	  and	  write	  a	  couple	  of	  sentences	  explaining	  their	  picture.	  Unfortunately,	  not	  many	  (17.5%),	  of	  the	  children	  returned	  their	  reading	  logs.	  Three	  treatment	  control	  group	  differences	  were	  examined	  for	  three	  items:	  “How	  often	  did	  you	  read	  this	  summer?”	  (almost	  every	  day=4,	  every	  week=3,	  once	  or	  twice	  this	  summer=2,	  not	  at	  all=1);	  “Where	  do	  you	  get	  most	  of	  the	  books	  you	  read?”	  (school=1,	  other=0);	  “Do	  you	  help	  your	  brother	  or	  sister	  or	  other	  children	  read	  and	  write?”	  (yes=1,	  no=0).	  If	  the	  data	  reported	  back	  is	  reliable,	  it	  is	  suggested	  that	  the	  book	  distribution	  had	  a	  small	  positive	  effect	  on	  the	  frequency	  of	  summer	  reading.	  The	  Florida	  Comprehensive	  Assessment	  Test	  (FCAT)	  was	  administered	  after	  three	  years	  of	  book	  distribution	  and	  found	  statistically	  significant	  differences	  in	  performance	  of	  the	  treatment	  and	  control	  participants	  (ES=.14).	  This	  study	  supports	  the	  idea	  that	  those	  who	  engage	  more	  often	  in	  voluntary	  summer	  reading	  had	  a	  significantly	  higher	  reading	  achievement	  than	  the	  control	  group.	  This	  provides	  evidence	  that	  ensuring	  easy	  access	  to	  books	  for	  summer	  reading	  is	  possibly	  an	  effective	  strategy	  when	  approaching	  the	  summer	  reading	  setback	  between	  children	  of	  low	  and	  high	  SES.	  	  
Reading	  Opportunities-­Parent’s	  Perspective	  	   A	  study	  conducted	  in	  an	  Ontario	  Public	  Library	  tested	  the	  children’s	  gains	  in	  literacy	  areas	  such	  as	  print	  awareness,	  phonological	  awareness,	  narrative	  awareness,	  and	  vocabulary	  development,	  which	  all	  play	  a	  factor	  in	  a	  child’s	  school	  readiness	  (Peterson,	  2012).	  Parents	  of	  these	  children	  reported	  that	  their	  children	  more	  often	  asked	  them	  to	  read	  to	  them	  and	  had	  much	  more	  discussion	  while	  reading	  the	  books	  than	  they	  had	  before.	  After	  forty	  parents	  completed	  surveys	  on	  their	  child’s	  literacy	  improvements,	  it	  was	  determined	  that	  early	  literacy	  library	  programs	  do	  in	  fact	  have	  a	  positive	  impact	  on	  a	  child’s	  school-­‐
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readiness	  and	  literacy	  skills	  (Peterson,	  2012).	  Research	  in	  fact	  presents	  that	  some	  parents	  do	  notice	  these	  reading	  gains	  amongst	  their	  children	  when	  given	  access	  to	  books	  during	  the	  three	  month	  summer	  time	  frame,	  which	  arises	  the	  question-­‐what	  do	  parents	  of	  low	  socioeconomic	  status	  perceive	  the	  benefits	  to	  their	  children	  are	  when	  exposed	  to	  books	  outside	  of	  the	  school	  setting?	  
Methods 
 In order to begin this research experiment examining the effects of the Little Free 
Libraries, which are large birdhouses with books, placed in them for individuals to use at their 
leisure, in low socioeconomic (SES) areas of Fayetteville, AR. My proposal was presented and 
submitted for IRB approval. After submitting the proposal to the IRB committee in May 2013, 
educated feedback was received and permission to proceed with this honors thesis experiment 
was granted. 
 After being approved by the IRB committee, a decision was made about where the Little 
Free Library would be located. The Little Free Library was placed in a low SES area, called the 
Yvonne Richardson Center. After determining the area in which the Little Free Library was 
located, it was crucial to determine what books will be placed in the library, how many books 
would be placed in the library, and how these books would be purchased. It was hopeful that 
there would be enough funding received in order to purchase books. Local libraries and other 
individuals were asked for book donations to place in the libraries. The typical age range of 
books placed in the library targeted children that would be starting pre-kindergarten through the 
first grade. The types of books placed in the libraries consisted of picture books and storybooks. 
Those types of books are appealing for parents to read to younger children from pre-k to first 
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grade. The purchasing of books, asking for donations, and deciding which books would be 
placed in the little library all occurred in early September of 2013. 
 The little free library was set up in September 2013 and officially had books placed 
inside of it September 9, 2013. Flyers were given to the Yvonne Richardson Center to sent home 
with children and placed on the doors of the Yvonne Richardson Center. The flyers explained 
that a little free library was being placed in the area. The flyer gave the approximate location of 
the library and then went on to explain how the library works. Flyers explained that the little free 
library is an opportunity for parents and children to have free, unlimited access to a number of 
books. Flyers stated that books may be taken at any time, but is requested that you return the 
book taken upon finishing reading them with their child.  The flyers suggested that filling out a 
very short, simple questionnaire after reading the books with their child would be a tremendous 
help to research being conducted.  
 Along with the books placed in the little free library on September 9, 2013 was a survey 
for parents to fill out after they have read a book from the library with their child. Most questions 
asked were in yes/no or multiple-choice format and the little free library user was asked to circle 
their responses accordingly. Question number one asked, “Have you ever used the little free 
library before?” Question number two asked, “Did you read the book taken from the little free 
library to your child?” Question number three asked, “Do you as the parent choose the book that 
you and your child read from the little free library?” Question number four asked, “Does your 
child ask you to read them books from the little free library?” Question number five asked the 
little free library user which book they read to their child. The little free library user was also 
asked to write the date in which they returned the survey to the little free library.  The bottom of 
the survey instructed the little free library user to place this survey, once completed, in an 
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envelope with “completed surveys” on the outside of it. The surveys asked that every time a 
book is taken out of the little free library and read, that a new survey be completed.  
 The surveys were collected every Thursday from September 18, 2013 until December 2, 
2013. Every Monday that the surveys were collected, responses from little library users were 
recorded in a spreadsheet with the questions listed numbers one through five. Questions 1-4 have 
a yes and a no beside each question. A tally mark will be placed in the box in which the survey 
participant responded for each question. As for question number 5 on the survey, there will be a 
list of all of the books that have been placed in the little free library. The individual filling out the 
survey circled the book that they read with their child. The book the participant circled was also 
be tallied on the spreadsheet. The total number of surveys completed was also kept at the bottom 
of the spreadsheet via tally marks. Once December 2, 2013 arrived and there are no longer 
surveys in the little free library, the averages of yes and no answers for each question was turned 
into percentages. The average number of each book read was calculated by dividing the total 
number of times read for each book out of total surveys completed. These percentages helped to 
answer the research questions for this honors thesis experiment.  
Results	  	   After	  12	  weeks	  of	  checking	  the	  little	  library,	  it	  was	  determined	  there	  was	  an	  average	  number	  of	  nine	  books	  checked	  out	  each	  week.	  Week	  one	  had	  seven	  books	  checked	  out,	  week	  two-­‐fifteen	  books,	  week	  three-­‐six	  books,	  week	  four-­‐ten	  books,	  week	  five-­‐ten	  books,	  week	  six-­‐nine	  books,	  week	  seven-­‐six	  books,	  week	  eight-­‐ten	  books,	  week	  nine-­‐eleven	  books,	  week	  ten-­‐ten	  books,	  week	  eleven-­‐fifteen	  books,	  and	  week	  twelve-­‐thirteen	  books.	  A	  total	  of	  seven	  books	  were	  used	  as	  replacement	  books	  in	  order	  to	  keep	  twenty	  books	  in	  the	  library	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at	  all	  times.	  For	  detailed	  data	  on	  weekly	  book	  and	  replacement	  books	  checkout	  see	  Weekly	  Book	  Checkout	  Table	  (See	  Appendix	  A)	  and	  Replacement	  Book	  Table	  (See	  Appendix	  B).	  Parents	  of	  children	  who	  were	  little	  library	  users	  returned	  a	  total	  of	  six	  surveys.	  Three	  of	  these	  surveys	  responded	  that	  they	  had	  used	  the	  little	  library	  before	  and	  three	  responded	  that	  they	  had	  not	  used	  the	  little	  library.	  Two	  of	  the	  parents	  read	  the	  books	  from	  the	  little	  library	  to	  their	  child	  while	  four	  of	  the	  parents	  had	  not	  read	  the	  book	  to	  their	  child.	  Four	  parents	  chose	  the	  book	  their	  child	  would	  take	  from	  the	  little	  library	  while	  two	  parents	  did	  not	  choose	  the	  book.	  All	  six	  surveys	  stated	  that	  their	  child	  does	  ask	  their	  parents	  to	  read	  them	  books	  from	  the	  little	  library.	  The	  Hungry	  Caterpillar	  and	  From	  Head	  to	  Toe	  were	  the	  only	  two	  books	  listed	  by	  parents	  that	  had	  been	  taken	  from	  the	  library.	  None	  of	  the	  surveys	  had	  the	  date	  in	  which	  they	  returned	  the	  survey	  on	  them.	  For	  detailed	  data	  on	  parent	  surveys	  returned	  from	  the	  little	  library	  see	  Parent	  Surveys	  Returned	  from	  Little	  Library	  Table	  (See	  Appendix	  C).	  A	  total	  of	  ten	  surveys	  were	  returned	  from	  the	  Yvonne	  Richardson	  Center	  Christmas	  party.	  The	  ages	  of	  children	  that	  read	  or	  were	  read	  to	  from	  the	  little	  library	  ranged	  from	  three	  to	  seven	  year	  of	  age.	  Nine	  of	  the	  children	  in	  the	  surveys	  were	  females,	  two	  of	  which	  were	  twins	  and	  the	  other	  two	  surveys	  being	  from	  males.	  Seven	  of	  the	  parents	  that	  filled	  out	  surveys	  did	  not	  initially	  know	  that	  the	  Yvonne	  Richardson	  Center	  had	  a	  little	  library	  while	  three	  of	  the	  parents	  did.	  Three	  parents	  responded	  that	  their	  children	  used	  books	  from	  the	  little	  library,	  six	  responded	  no,	  and	  one	  responded	  as	  not	  applicable.	  Only	  three	  surveys	  specified	  the	  number	  of	  times	  they	  used	  the	  little	  library	  and	  two	  people	  responded	  with	  one	  to	  two	  times	  and	  one	  person	  responded	  three	  to	  four	  times.	  Two	  of	  the	  surveys	  out	  of	  the	  ten	  stated	  that	  the	  parents	  themselves	  read	  the	  books	  from	  the	  little	  library	  to	  their	  
	   11	  
children.	  Only	  one	  parent	  responded	  that	  their	  child	  asks	  their	  parents	  to	  read	  them	  books	  from	  the	  little	  library.	  For	  detailed	  data	  on	  parent	  surveys	  returned	  at	  the	  Yvonne	  Richardson	  Center	  Christmas	  party	  see	  Parent	  Surveys	  Returned	  from	  Yvonne	  Richardson	  Christmas	  Party	  Table	  (See	  Appendix	  D).	  
Discussion	  
	   This	  study	  was	  conducted	  to	  find	  out	  if	  children	  and	  their	  parents	  of	  low	  socioeconomic	  status	  would	  take	  advantage	  of	  the	  opportunity	  to	  borrow	  books	  for	  free	  from	  the	  lending	  library	  at	  the	  Yvonne	  Richardson	  Center.	  It	  was	  discovered	  that	  children	  and	  their	  parents	  did	  books	  from	  the	  lending	  library,	  but	  did	  not	  complete	  and	  return	  surveys	  that	  were	  included	  with	  the	  borrowing	  of	  the	  books.	  It	  was	  also	  determined	  that	  little	  library	  users	  did	  not	  always	  return	  the	  books	  taken	  from	  the	  little	  library.	  This	  could	  be	  due	  to	  not	  having	  access	  to	  get	  back	  to	  the	  little	  library,	  individuals	  using	  them	  as	  gifts,	  or	  simply	  forgetting	  to	  return	  the	  book	  to	  the	  library.	  	  	   By	  the	  end	  of	  this	  study	  there	  were	  no	  books	  left	  in	  the	  lending	  library	  for	  the	  age	  group	  of	  pre-­‐kindergarten	  through	  first	  grade.	  Receiving	  support	  from	  the	  community	  and	  having	  some	  way	  to	  turn	  the	  lending	  library	  into	  a	  giving	  library	  could	  possibly	  be	  a	  way	  for	  more	  families	  to	  use	  the	  library.	  It	  was	  obvious	  that	  many	  of	  the	  books	  were	  not	  returned	  for	  what	  could	  be	  for	  several	  reasons;	  the	  child	  wanting	  to	  keep	  the	  book,	  the	  books	  being	  used	  as	  gifts,	  or	  not	  having	  the	  transportation	  to	  take	  the	  book	  back	  to	  the	  library.	  If	  these	  children	  and	  their	  parents	  didn’t	  feel	  as	  if	  they	  had	  to	  return	  the	  books	  or	  fill	  out	  a	  survey	  with	  the	  books,	  it	  may	  be	  that	  more	  people	  would	  take	  the	  opportunity	  to	  participate	  in	  the	  little	  free	  library.	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   After	  only	  receiving	  six	  surveys	  from	  the	  little	  library,	  a	  different	  approach	  was	  taken	  in	  order	  to	  possibly	  receive	  more	  feedback	  from	  little	  library	  users.	  A	  new	  survey	  was	  then	  made	  to	  have	  parents	  fill	  out	  at	  the	  Yvonne	  Richardson	  Center	  Christmas	  party.	  It	  was	  determined	  that	  several	  of	  the	  parents	  were	  unable	  to	  read	  the	  surveys	  resulting	  in	  them	  choosing	  not	  to	  fill	  the	  surveys	  out.	  Many	  parents	  were	  not	  aware	  that	  there	  was	  a	  little	  library	  at	  the	  Yvonne	  Richardson	  Center.	  Without	  parents	  knowing	  that	  a	  lending	  library	  existed	  at	  their	  child’s	  after	  school	  care	  program,	  it	  is	  hard	  for	  them	  to	  take	  full	  advantage	  of	  the	  opportunity	  to	  borrow	  books	  for	  free.	  	   Another	  limitation	  was	  not	  being	  able	  to	  check	  the	  library	  every	  day	  for	  books	  checked	  out	  and	  returned.	  It	  was	  a	  difficult	  task	  to	  keep	  up	  with	  how	  many	  books	  were	  truly	  checked	  out	  each	  week,	  for	  at	  times	  books	  could’ve	  been	  checked	  out	  and	  returned	  in	  a	  week’s	  time	  without	  us	  knowing.	  Having	  an	  individual	  go	  check	  the	  library	  daily	  would	  have	  made	  this	  study	  more	  reliable	  as	  we	  gathered	  data	  each	  week.	  Although	  there	  was	  not	  an	  outpouring	  of	  returned	  surveys	  for	  data,	  this	  study	  allowed	  one	  to	  see	  what	  should	  and	  should	  not	  be	  done	  differently	  in	  regards	  to	  lending	  books	  to	  increase	  literacy	  in	  low	  socioeconomic	  areas.	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Appendix	  	  	  	  
Appendix	  A:	  Weekly	  Book	  Checkout	  Table	  	  




9/9	  13	   9/18/13	   9/25/13	   10/2/13	   10/9/13	   10/16/13	   10/23/13	   10/30/13	   11/6/13	   11/20/13	   11/26/13	   12/4/13	  The	  Snowy	  Day	   	   	   	   C	   C	   C	   R	   	   	   	   C	   C	  No,	  David	   C	   R	   C	   C	   R	   	   C	   R	   	   C	   C	   R	  Today	  is	  Monday	   	   C	   R	   	   	   C	   C	   R	   C	   R	   	   C	  Inch	  By	  Inch	   C	   C	   C	   C	   C	   C	   R	   C	   C	   C	   C	   C	  The	  Biggest	  Pumpkin	  Ever	  
	   C	   C	   R	   	   	   	   	   C	   C	   C	   R	  
The	  Grouchy	  Lady	  Bug	   	   C	   R	   C	   C	   R	   	   	   	   	   C	   C	  Where	  the	  Wild	  Things	  Are	  
	   	   	   C	   C	   R	   	   C	   R	   	   	   C	  
The	  Napping	  House	   C	   R	   	   C	   R	   C	   C	   C	   C	   R	   C	   R	  Miss	  Bindergarten	  Celebrates	  the	  100th	  Day	  of	  Kindergarten	  
	   	   C	   R	   	   C	   R	   	   C	   C	   C	   C	  
If	  You	  Give	  a	  Mouse	  a	  Cookie	  
C	   	   R	   	   C	   C	   R	   	   C	   C	   R	   C	  
Green	  Eggs	  and	  Ham	   	   	   C	   C	   C	   R	   	   C	   R	   	   C	   R	  Hop	  on	  Pop	   C	   R	   	   	   C	   R	   	   C	   R	   C	   R	   C	  A	  Busy	  Year	   	   	   	   C	   R	   	   C	   R	   	   	   C	   R	  The	   C	   	   R	   	   C	   C	   R	   	   C	   C	   C	   R	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Rainbow	  Fish	  Strega	  Nona	   	   	   	   	   	   C	   R	   	   	   C	   R	   C	  Song	  and	  Dance	  Man	   	   	   	   C	   R	   	   	   C	   R	   	   C	   R	  Sylvester	  and	  the	  Magic	  Pebble	  
	   	   	   	   C	   R	   	   	   C	   R	   	   C	  
From	  Head	  to	  Toe	   	   C	   R	   	   	   	   C	   R	   	   	   C	   R	  The	  Very	  Hungry	  Caterpillar	  
C	   R	   C	   	   	   	   	   C	   R	   C	   C	   R	  
	  
Appendix	  B:	  Replacement	  Book	  List	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Appendix	  C:	  Parent	  Surveys	  From	  Little	  Library	  
Parent	  Survey	  Questions	  
From	  Little	  Library	  
Yes	   No	  1.	  Have	  you	  ever	  used	  the	  little	  library	  before?	   XXX	   XXX	  2.	  Did	  you	  read	  the	  book	  taken	  from	  the	  little	  free	  library	  to	  your	  child?	   XX	   XXXX	  3.	  Did	  you,	  as	  the	  parent,	  choose	  the	  book	  you	  and	  your	  child	  read	  from	  the	  little	  library?	  
XX	   XX	  
4.	  Does	  your	  child	  ask	  you	  to	  read	  them	  books	  from	  the	  little	  library?	   XXXXXX	   	  5.	  Which	  book	  did	  you	  read	  to	  your	  child?	   The	  Hungry	  Caterpillar	   	  	   From	  Head	  to	  Toe	   	  6.	  Please	  write	  the	  date	  in	  which	  you	  returned	  this	  survey	  to	  the	  little	  library.	  	   N/A	   N/A	  
	  
Appendix	  D:	  Parent	  Surveys	  from	  the	  Yvonne	  Richardson	  Christmas	  Party	  
	   What	  is	  the	  age	  of	  	  your	  child	  attending	  the	  YRC?	  
Male	  or	  Female	   Did	  you	  know	  the	  YRC	  had	  a	  LFL?	  
Did	  your	  child	  use	  books	  from	  the	  LFL?	  
How	  many	  times	  did	  you	  use	  the	  LFL?	  
Did	  you	  read	  the	  books	  to	  your	  child?	  
Did	  your	  child	  ask	  you	  to	  read	  them	  more	  books	  from	  the	  LFL?	  
List	  Books	  Read	   What	  books	  would	  you	  like	  to	  see	  in	  the	  LFL?	  
Survey	  1	   3	   Female	   Yes	   Yes	   1-­‐2	   N/A	   N/A	   N/A	   Brown	  Bear	  Survey	  2	   7	   Female	  Twins	   No	   N/A	   N/A	   N/A	   N/A	   N/A	   Dr.	  Seuss	  Survey	  3	   5	   Female	   Yes	   Yes	   3-­‐4	   Yes	   Yes	   Olivia	   N/A	  Survey	  4	   5	   Female	   No	   No	   N/A	   N/A	   N/A	   N/A	   Picture	  Books	  Survey	  5	   7	   Male	   Yes	   Yes	   1-­‐2	   Yes	   N/A	   N/A	   Skylander	  Survey	  6	   6	   Male	   No	   No	   N/A	   N/A	   N/A	   N/A	   Dinosaur	  Survey	   6	   Female	   No	   No	   N/A	   N/A	   N/A	   N/A	   Princess	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7	  Survey	  8	   5	   Female	   No	   No	   N/A	   N/A	   N/A	   N/A	   Comic	  Books	  Survey	  9	   5	   Female	   No	   No	   N/A	   N/A	   N/A	   N/A	   Cinderella/Beauty	  and	  the	  Beast	  Survey	  10	   4	   Female	   No	   No	   N/A	   N/A	   N/A	   N/A	   N/A	  
	  	  	  	  
	   18	  
	  
	   19	  
	  	   	  
